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Abstract: Artificial intelligence is becoming more integrated into our lives every day. It is inevitable
that the field of education will be affected by and benefit from this technology. This study examines
the readability scores of narrative texts generated by ChatGPT for the Turkish language course,
specifically within the context of 6th-grade students. A qualitative research design was employed,
utilizing document analysis as the methodological approach. Atesman's (1997) readability formula was
used to analyze the texts produced by artificial intelligence. In line with this formula, the texts were
examined in terms of average word length, average sentence length, and readability scores. According
to the findings, the average word length of the texts produced by artificial intelligence ranged from
2.48 to 2.72 syllables. The average sentence length of the texts was found to be between 9 and 13.4
words. Readability scores ranged from 54.6 to 75.7. These data are similar to the texts of the textbook
examined in other studies in the literature. Additionally, when other studies in the literature were
considered, these values may be accepted relatively high for the 6th-grade level.

Keywords: Artificial intelligence, text generation, ChatGPT, readability, chatbot

Introduction

The education system worldwide is constantly renewing itself through the use of artificial intelligence
applications. In Tiirkiye, for instance, the aim is to utilize artificial intelligence applications to make
improvements in the field of education, in line with the 2023 targets of the Ministry of National
Education (M.N.E., 2024). In this regard, studies on artificial intelligence in education are important
for providing information about the usage areas and benefits of artificial intelligence in education,
keeping educators up-to-date on the subject, and helping them adapt to new technologies.

Artificial intelligence has almost revolutionized people's lives. Artificial intelligence is now central to
many areas of life, from internet search engines to smartphone applications, from public transportation
to home appliances. This technology has made life much easier by developing solutions to people's
problems (Luckin, 2017). Education is one of these areas. In fact, prospective teachers, teachers, and
school principals believe that artificial intelligence save time and make their work easier (Cam et al.,
2021; Demir Diilger & Gtimiigeli, 2023). Studies have indicated that artificial intelligence applications
can prepare and assign homework for teachers (Senocak, 2020). Additionally, some studies have
examined the ability of artificial intelligence to solve questions at different cognitive skill levels,
finding that, despite some deficiencies, these systems were able to achieve medium-level scores in
answering exam questions (Yalgin-Celik & Coban, 2023). Therefore, artificial intelligence
applications may offer many opportunities for the education community in the near future.

In this regard, it is important to determine how much artificial intelligence can help teachers,
especially native language teachers, find suitable texts. Teachers often need to do a large amount of
reading to find appropriate texts, and studies have reported that teachers' workload is high (Demir
Diilger & Giimiiseli, 2023; Yigit, 2023). The functional use of artificial intelligence in education,
which is becoming integral to every aspect of life, will provide great convenience to teachers.
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This study examines how useful artificial intelligence can be in producing appropriate texts in terms of
readability for 6™ grade-level native language education courses and aims to evaluate different types of
texts produced by artificial intelligence in terms of readability. In this regard, the research question is
structured as follows:

What are the readability levels of different types of texts produced for 6th graders by artificial
intelligence compared to traditional texts for 6th graders?

Depending on this problem, three sub-problems were determined:

1. What are the readability levels of story-type texts created by artificial intelligence?

2. What are the readability levels of fairy tale texts created by artificial intelligence?

3. What are the readability levels of fable-type texts created by artificial intelligence?
Literature Review

Artificial Intelligence

Thanks to artificial intelligence, computers or machines controlled by computers are expected to
perform mental tasks such as generating ideas, interpreting meaning, reasoning, generalizing, and
learning from past experiences, which are traditionally considered human skills (Oztemel, 2003).
Since the early days of the 21st century, artificial intelligence systems have become an indispensable
part of daily life for people from all segments of society. These systems are used in many everyday
applications, from vacuum cleaners used for cleaning homes to computer-based systems used in
workplaces, from banking applications that manage investments to navigation systems that determine
road routes, and from shopping applications to mobile phones (Ozgeldi, 2019). Today, artificial
intelligence holds an increasingly important place in society, significantly impacting people's
lifestyles, entertainment approaches, and perspectives on events, in addition to their daily activities
and work roles (Altun, 2019). Given its pervasive presence, it is inevitable that artificial intelligence
will find its place in education. Artificial intelligence is a highly useful technology for determining
students' levels, monitoring their performance, and improving their learning status.

Artificial intelligence is a technological field that can change all social interactions and continues to
develop. As an inevitable result of this technology affecting our interactions, education has also been
impacted and transformed. Artificial intelligence used in education has begun to produce new teaching
and learning solutions that are currently being tested in various contexts (Hasanov, Laine, & Chung,
2019). The inclusion of artificial intelligence today has also profoundly affected the field of education
(Popenici & Kerr, 2017). However, despite the increasing areas of use, there remains uncertainty about
how artificial intelligence technologies will be used in education and what benefits they will provide
to administrators, educators, teachers, students, and parents. Therefore, understanding the benefits of
artificial intelligence technology and raising awareness about its drawbacks will enable more effective
use of artificial intelligence in education.

Readability

The most important subject for improving reading skills in primary and secondary schools is Turkish.
The basic material for the Turkish course is the textbook. The texts in textbooks should be structured
in a way that students can read and understand. The readability of a text is indicated by how well it can
be read and understood by the reader. Therefore, the concept of readability plays an important role in
reading. DuBay (2004) explains readability as the condition where some texts are easier to read than
others. Klare (1963) defines readability as indicating the ease of reading based on the content of the
text and expressing the ease of grasping and understanding depending on the structural features of the
text.

According to Zorbaz (2007), it is very important that the texts in textbooks are readable and
understandable in order to achieve the objectives of the course. Although readability alone is not a
criterion for the comprehensibility of a text, it is used to decide how comprehensible a text is. Hence,
the need to examine the texts in textbooks in terms of readability is critical. The prevalence of
vocabulary in reading texts, frequency of use, and word and sentence lengths affect readability.
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According to Karatay, Bolat, and Giingor (2013), texts that are not suitable for the student's level can
negatively affect not only reading comprehension but also the acquisition of all other skills and habits
for reading.

Readability often aims to determine the quantitative properties of texts, namely sentence and word
lengths. Additionally, the number of unfamiliar words is taken into account to determine the reading
difficulty level of the texts. The readability level is not an indicator of whether a text is of high quality.
However, determining readability can help assess the suitability of the text for the target audience
(Ozgetin and Karakus, 2020). Readability allows to obtain quantitative data about texts, but these data,
obtained using certain formulas, do not provide definitive information about the understandability of a
text (Temur, 2003). Readability formulas do not give definitive results regarding the suitability of the
text for an individual or class, its comprehensibility, or its quality. Readability only provides an idea
about the structural reading difficulty level of texts. Therefore, readability can lead to clear and
definitive results only when considered alongside the qualitative characteristics of the text (Zorbaz,
2007).

Zakaluk and Samuels (1988) state that the first studies on the concept of readability were conducted by
clergy as early as the 900s AD. The initial readability studies were used in correspondence between
institutions, military organizations, and health institutions (Hizarci, 2009). In Tirkiye, studies on
readability began in the 1990s. Initially, since there was no readability formula suitable for Turkish
texts, readability formulas adapted from English texts were used. However, because the structure of
one language differs from another, these formulas were not suitable for Turkish texts.

One of the most popular readability formulas for texts written in Turkish is Atesman’s (1997) formula.
Atesman's readability formula considers two variables: sentence length and word length. The formula
created by Atesman and the corresponding readability number, along with the reading levels
corresponding to this number range, are as follows:

Readability formula = 198.825 - 40.175 x X1 - 2.610 x X2
X1 = average word length in syllables
X2 = average sentence length in words

Although readability formulas do not provide a comprehensive assessment of text quality, they offer
valuable insights into the suitability of texts for specific grade levels.

Method

This section of the research includes information about the reserch model, data collection, and data
analysis.

Research Model

This study, which was conducted to determine the word, sentence, and readability levels of narrative
texts generated by artificial intelligence, is a qualitative study that utilized document analysis.
According to Yildirim and Simsek (2006), document analysis includes the analysis of written
materials that provide information about the subjects intended to be researched. Documents are
important sources of information that must be used effectively in qualitative research.

Collection of Data

In this study, which was carried out to determine the readability levels of texts created with artificial
intelligence, 6 different narrative texts were generated by ChatGPT (3.5). The texts that artificial
intelligence is expected to create at the 6th grade level have been created, two of each type: stories,
fairy tales, fables, and poetries.

The following commands were given for ChatGPT to generate text:

1. Can you create a story that can be used in the sixth-grade Turkish textbook?
2. Can you create a fairy tale that can be used in the sixth-grade Turkish textbook?
3. Can you create a fable that can be used in the sixth-grade Turkish textbook?
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Analysis of Data

Narrative texts at the 6th grade level generated by ChatGPT are the study material of the research. The
texts examined for the 6th grade level are presented in tables in terms of word length, sentence length
and readability number indicators.

In examining the data in the texts, the readability formula adapted by Atesman (1997) was used. The
first formula on readability for texts written in Turkish was developed by Atesman in 1997 and is
adapted from Flesch's (1948, cited in Bezirci and Yilmaz, 2010) readability formula. Regarding the
adaptation of the formula, Atesman explained the difference with Turkish as follows (Atesman, 1997,
p. 73):

In the classification of languages according to associative or disjunctive, English, as an analytic
language, is similar to Chinese, where each word equals a single sound. However, Turkish is a
synthetic language, and with this feature, it is closer to Eskimo, where each sentence is
expressed in a single sentence. For this reason, the average word length in Turkish is 2.6
phonemes, and the sentence length is 9-10 words.

According to the Atesman’s formula, texts are classified according to their scores and evaluated based
on the following criteria:

Table 1

Classification According to Readability Score in Ategsman Formula
Name and Type of Text Readability Range

Very easy 90-100

Easy 70-89

Medium 50-69

Hard 30-49

Very hard 1-29

The following steps were used to analyze the texts according to Atesman's (1997) formula:

1. The words that make up the text were counted using the following web page:
https://www.hesapla.online/hece-hesaplama

2. Sentences in the text are counted.

3. The syllables that make up the words were counted by using the following web site:
https://www.hesapla.online/hece-hesaplama.

4. After counting the number of syllables, words and sentences for each text, the total number of
syllables was first divided by the total number of words and the average word length was found.

Then, the number of words was divided by the total number of sentences and the average sentence
length was determined.

5. Average word lengths and average sentence lengths were placed in the appropriate place in the
Atesman’s formula separately for each text, and readability numbers were determined as a result of the
calculations.

Findings

This section includes a table presenting the data obtained in accordance with the study's research
question and sub-goals, accompanied by an explanation and interpretation of the table.

In Table 2, the number of syllables, number of words, number of sentences, average word length,
average sentence length, and readability score according to Atesman’s readability formula of the texts
generated by ChatGPT are presented.
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Table 2

Readability results of Texts Prepared by ChatGPT

Name and Type of Text Sylla Word Sente Averag Average Atesman
bles S nces e Word Sentenc Readability

Length e Length Score

Kaylp Harf Macerasi-Oykii [Lost Letter 541 176 18 2.60 9.8 68.8

Adventure — Story]

Dostluk Uzerine Bir Yolculuk-Oykii [A 536 196 15 264 131 58.6

Journey on Friendship — Story]

Renklerin Masali-Masal [A Tale of Colours - 614 227 17 2.72 13.4 54.6

Fairy Tale]

Gokkusagi Kralligi-Masal [Rainbow 565 215 19 2.68 11.3 61.7

Kingdom - Fairy Tale]

Diirist Fare ve Hileci Karga-Fabl [Honest 476 189 21 2.48 9.0 75.7

Mouse and Tricky Crow-Fabl]

Koyiin Cesur Tavugu-Fabl [Brave Chicken 532 202 19 264 10.6 65.1

of the Village-Fabl]

According to Atesman's readability formula, only the fabl type of text named Honest Mouse and
Tricky Crow has a readability score of 75.7 and is in the easy readability category. The texts named
Lost Letter Adventure, A Journey on Friendship, A Tale of Colours, Rainbow Kingdom, and Brave
Chicken of the Village have a readability score of medium difficulty.

The lowest word length belongs to the fabl type of text called Honest Mouse and Tricky Crow. The
average word length of this text is 2.48. The highest average word length is in the fairy tale text called
A Tale of Colours. The average word length of this text is 2.72.

The shortest average sentence length belongs to the fabl type of text called Honest Mouse and Tricky
Crow. The average sentence length of this text is 9. The highest average sentence length is in the fairy
tale text called A Tale of Colours. The average sentence length of this text is 13.4.

Discussion

In this study, six texts prepared by ChatGPT (3.5) for the 6th grade Turkish course were examined
according to Atesman’s readability formula (1997). The study is a qualitative study and utilized
document analysis. In the study, it was determined that the readability scores of 6 different texts were
between 54.6 and 75.7. According to Atesman's (1997) formula, the difficulty level of the produced
texts is "medium" in five and "easy" in one text. According to the findings, artificial intelligence did
not create very easy, difficult, and very difficult texts for the 6th grade level. Ogur (2022) investigated
the readability scores and levels of narrative texts in Turkish textbooks and determined that the
readability scores of narrative texts in the M.N.E. Turkish 6th Grade Coursebook, according to the
Atesman Formula, ranged between 72,029 and 86,413. Gokgiil and Bayram (2022) stated that the
readability scores of reading texts in the 6th grade Turkish textbook ranged between 58.51 and 96.19.
Carkit and Bahadir (2022) examined the readability levels of the texts of secondary school Turkish
textbooks on the themes of National Struggle and Atatiirk. It was determined that the readability levels
of the texts cluster at the middle, educational, and high school levels according to the formulas used,
and the readability difficulty levels of the texts do not increase from lower grade levels to upper grade
levels. Zorbaz (2007) states that word-sentence lengths should be taken into consideration when
selecting texts for textbooks and that word and sentence lengths should be increased as age increases.

When comparing the readability scores of texts produced by artificial intelligence with those found in
the literature, it can be concluded that the Al-generated texts are more challenging in terms of
readability. The average word lengths generated by ChatGPT in this study vary between 2.48 and 2.72.
Atesman (1997) stated that Turkish word length is 2.6 phonemes. It can be concluded that the average
word length of the texts produced by ChatGPT is close to this value. Ogur (2022) examined the
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Turkish Textbooks used in 2021-2022 and found that the average word length (number of sounds) in
the narrative texts in the 6th grade Turkish textbook of M.N.E. Secondary School and Imam Hatip
Secondary School was 2.64, while the average word length (number of sounds) in the 6th grade
Turkish textbook of M.N.E. Secondary School and Imam Hatip Secondary School was 2.64. The
average word length in narrative texts in the field was determined as 2.73. In his study on the
readability of texts in Turkish textbooks, Liile Mert (2018) determined that the word lengths of the
narrative texts in the 6th grade textbook were between 2.26 and 2.83. Bora and Arslan (2021)
examined the texts in Turkish textbooks in terms of their readability and determined the average word
length of narrative texts as 2.61. Sakiroglu (2020) found that the word lengths of the stories in Turkish
textbooks were between 2.56 and 2.72. Okur and Ar1 (2013) examined the readability of texts in 6th,
7th and 8th grade Turkish textbooks and found the word length in narrative texts to be 2.71, based on
the average word length. It can be stated that the word lengths of narrative texts generated by artificial
intelligence align with those reported in the literature.

The average sentence lengths are observed to range between 9.0 and 13.4 in this study. These values
are higher than the values of the textbooks approved by the M.N.E. in the literature. Ogur (2022), for
instance, found the sentence length in narrative texts of the M.N.E. Secondary School and Imam Hatip
Secondary School Turkish 6th Grade textbook, used in the 2021-2022 academic year, to be 9.73.
Additionally, he found the average sentence length in narrative texts of the Ata Publishing House 6th
Grade Turkish Coursebook to be 8.65. Liile Mert (2018) determined that the sentence lengths of
narrative texts ranged from 4.22 to 6.19, while Bora and Arslan (2021) found to be 8.37. Sakiroglu
(2020) stated that the sentence lengths of stories in Turkish textbooks range from 4.9 to 10.1.
Therefore, ChatGPT seems to be produced harder than those in Turkish language textbooks

As a result, the narrative texts produced by artificial intelligence for the 6th grade Turkish course seem
to be at an acceptable level in terms of word lengths. However, it produces texts above grade levels in
terms of both sentence length averages and readability scores. As artificial intelligence applications
develop, more suitable results may be achieved in producing texts appropriate for specific grade
levels.

As the development of artificial intelligence applications continues, education stakeholders will try to
keep up with these developments. Curricula, classroom practices, books, and teachers will be
influenced by artificial intelligence and stand to benefit from its integration. A teacher who can
identify students' individual needs may incorporate Al-generated texts into the curriculum in place of
traditional textbook materials. This approach allows for greater flexibility, ensuring that neither
teachers nor students are confined to a single text. Consequently, students can learn more effectively in
environments tailored to their learning pace. Artificial intelligence thus enables the development of
more adaptable teaching programs.

Limitations

This study has certain limitations. The first of these is that the texts were produced only by an artificial
intelligence program. Additionally, the free version of this artificial intelligence program was used.

Another limitation of the study is that artificial intelligence produced six texts. The fact that these texts
were limited to three different genres and a total of six texts were written is an important limitation for
interpreting the findings of the study for other genres.

Another limitation is that the texts were written only for 6th graders. Different results may be obtained
in texts to be printed for different grade levels.

Another limitation of the study is that the first texts written by artificial intelligence were used. Having
the artificial intelligence rewrite the texts by giving repeated commands could change the difficulty
levels of the texts. Additionally, artificial intelligence was not trained before printing these texts.
Introducing sample texts to artificial intelligence and training artificial intelligence regarding the
readability formula may yield different results.
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Appendix: Texts Generated by Artificial Intelligence
Kayip Harf Macerasi

Bir giin ilkokul 6grencisi Zeynep, eski bir kitap¢ida dolagirken eski ve tozlu bir kitap buldu. Kitabin
kapaginda tuhaf bir sembol vardi. Merakina yenik diisen Zeynep, kitab1 alip okumaya karar Verdi
Kitab1 actiginda, i¢inde gizemli bir diinya buldu. Sayfalar arasinda kaybolan harfler, sdzciikler ve
ciimleler vardi. Zeynep, bu kaybolan harfleri ve sézciikleri bulmak igin bir maceraya atildi. ilk durak,
Efsun Ormani'ydi. Ormanda dolasirken Zeynep, agaclarm kabuklarina yazilmis harfler buldu. Bu
harfleri bir araya getirerek eski bir masali ortaya ¢ikardi. Masali okuduk¢a, ormanin biiyiilii giiclerle
dolu oldugunu fark etti. Zeynep'in macerast devam etti ve Zaman Labirenti'ne ulasti. Labirentte
kaybolmus harfleri bulmak i¢in gegmisten gelecege yolculuk yapti. Her geciste farkli bir doneme ait
harfleri topladi ve dilin zaman icinde nasil degistigini gordii. Sonunda, Zeynep, kaybolan harfleri
topladig1 ve kitabin sayfalarini doldurdugu bir kaleye ulasti. Kitap, tamamen dolup tastiginda,
Zeynep'in etrafinda 1siklar parladi ve kitap kendi kendine kapanarak kayboldu. Zeynep, geri
dondiigiinde normal diinyasina, kitaptan 6grendikleriyle dolu bir basari hissiyle dondii. Artik dilin
giiciinii ve degerini daha iyi anlamisti. Bu macera, Zeynep'in dil bilgisi ve yazma becerilerini
gelistirmesine yardimci olmustu.

Dostluk Uzerine Bir Yolculuk

Bir zamanlar kiiciik bir kasabada, Can ve Ece isimli iki 6grenci yasarmis. Can, futbol oynamay1 seven
enerjik bir ¢cocuktu, Ece ise resim yapmayi seven yaratici bir kizdi. Bir giin, sinif 6gretmenleri Bayan
Ayse, 0grencilere ortak bir proje verdi: "Birlikte bir geyler {iretin ve bu seyin i¢inde birbirinizi daha iyi
taniyin." Can ve Ece, ilk basgta zit ilgi alanlarma sahip olduklart i¢in endiseliydiler, ancak proje
iizerinde caligmaya karar verdiler. Ortak bir hobileri olmadig1 i¢in, birbirlerinin diinyasina adim
atmaya karar verdiler. Can, resim yapmay1 Ogrenirken Ece de futbol oynamay: denedi. Ikisi de
birbirlerinin ilgi alanlarina saygi gostermeye basladilar. Birlikte gegirdikleri zamanla, Can'in resim
yapma yetenekleri gelisirken, Ece de futbol sahasinda yeteneklerini kesfetti. Proje sirasinda, ikisi de
birbirlerinin giiclii yanlarin fark ettiler ve bu siiregte derin bir dostluk kurduklarini anladilar.

Proje tamamlandiginda, Can ve Ece, ortaya ¢ikardiklari eseri simiflara sundular. Ikisinin birlikte
yarattig1 eser, hem resim hem de futbol unsurlarin igeriyordu. Simif arkadaslari, bu ikili tarafindan
ortaya konan uyumlu ¢alismaya hayran kaldilar. Bayan Ayse, dgrencilere proje siirecinde 6grendikleri
lizerine konugmalarini istedi. Can, Ece ile gegirdikleri zamanin onlar1 sadece daha iyi birer arkadas
yapmakla kalmadigini, ayn1 zamanda farkli ilgi alanlarina sahip insanlar arasinda dostlugun ve
isbirliginin miimkiin oldugunu anladiklarini séyledi.

Renklerin Masah

Bir zamanlar, masal diyarinda renkler kendi diinyalarinda mutlu bir sekilde yasiyorlardi. Kirmizi,
maviden, sari1, yesilden, her bir renk kendine 6zgii bir karaktere ve gorevlere sahipti. Ancak bir giin,
masal diyarinin iizerine kara bir bulut ¢oktii. Renklerin diinyasi solmaya ve renksizlesmeye basladi.

Bu durumu fark eden masal diyarinin sihirli varliklari, renklerin kayboldugu yerin "Gizemli Orman"
oldugunu anladilar. Masal diyarinin lideri olan Altin Elma, renklerin kayboldugu yerin gizemini
¢O6zmek ve masal diyarini kurtarmak i¢in bir macera baglatmaya karar verdi.

Altin Elma, masal diyarinin en cesur renklerini secti: Kirmizi, Mavi, Sar1 ve Yesil. Bu dort renk,
birlikte Gizemli Orman'a dogru yola ¢iktilar. Yol boyunca zorlu engellerle karsilastilar, ancak renkler
birbirlerine destek oldukga ve birlikte ¢alistikga, bu engelleri astilar.

Gizemli Orman'a ulastiklarinda, karsilarina renkleri ¢alan kétii bir biylici ¢ikti. Biiyiicii, renkleri
calarak kendi siyah beyaz diinyasini yaratmaya calisiyordu. Ancak renklerin birbirine karigmasiyla
olusan sihirli bir enerji, masal diyarinin giiciinii temsil ediyordu.

Renkler bir araya gelerek biiyliciiyle dostca konustular ve renklerin birbirine karigmasinin masal
diyarina ne kadar giizellik kattigin1 anlattilar. Biiyiicii, renklerin giiciinii anlayarak masal diyarinin
renklerini geri verdi ve sihirli enerji, Gizemli Orman't aydinlatarak masal diyarini tekrar renk
climbiisiine donistiirdii.
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Masal diyarindaki renkler, birbirlerine olan giivenleri ve dayanigmalar1 sayesinde masal diyarinin
tekrar renkli ve mutlu bir yer olmasini sagladilar. Renkler, birbirlerinin farkliliklarini kabul ederek, bir
biitiiniin parcalar1 olduklarini fark ettiler ve masal diyarinda hep birlikte mutlu bir sekilde yasamaya
devam ettiler.

Gokkusag1 Kralhig

Bir zamanlar, ¢ok uzaklarda bir kdyde yasayan Minik Elif adinda bir kiz ¢ocugu vardi. Elif, renkleri
cok seven bir ¢ocuktu. Giinlerden birinde, kdylerine bir haber yayildi. Gokkusagi Kralligi'na gitmek
isteyen cesur bir kisiye ihtiyaglari vardi.

Elif, renklerin kralligina gitmek i¢in goniillii oldu. Yola ¢iktiginda, karsisina gesitli zorluklar ¢ikti.
Ormanda dev yaratiklarla karsilasti, sarp daglari asti, derin nehirleri gegti. Ancak Elif, renkleri
sevgisiyle dolu kalbiyle her zorlugun iistesinden geldi.

Glinler siiren bir yolculuktan sonra Elif, Gokkusagi Kralligi'na ulasti. Krallik, rengarenk bulutlarin
iizerinde, 1s1ldayan bir kale i¢indeydi. Elif'i bekleyen renkli karakterlerle tamisti. Kirmizi Giil prenses,
Mavi Deniz prens, Sar1 Giin prens ve diger bircok renkli karakter Elif'i sicak bir sekilde karsiladi.

Gokkusag Kralligi'nda renkler birbirleriyle uyum icinde yasardi. Elif, her renkten prens ve prensesin
bir araya gelerek olusturduklar1 muhtesem bir dansa taniklik etti. Her renk, kendi benzersiz
ozellikleriyle bu dansa katkida bulunuyordu.

Minik Elif, Gokkusagr Kralligi'nda gecirdigi giinlerde renklerin birbirleriyle nasil uyum iginde
yasadigimi 6grendi. Geri dondiigiinde kdyiine, renkleri seven herkese bu giizel deneyimini anlatti.
Renkler arasindaki uyumun, birlikte gilizel bir diinya yaratabilmek ig¢in ne kadar 6nemli oldugunu
ogreten Minik Elif, herkesi renkli bir gelecege davet etti.

Ve boylece, Elif'in renk dolu macerasi, Gokkusag1 Kralligi'ndaki birlestirici giicii ve renklerin bir araya
geldiginde ne kadar giizel bir diinya yaratabilecegini anlatan bir masal olarak kdylerinde dilden dile
anlatilmaya baglandi.

Diiriist Fare ve Hileci Karga

Bir giin ormanin derinliklerinde yasayan Diiriist Fare, ormanin diger hayvanlar1 arasinda bilge bir iine
sahipti. Onun diristliigh ve adil tavirlari, tim hayvanlar arasinda takdirle karsilaniyordu. Ancak bir
giin ormanda, Hileci Karga adinda bir kus belirdi. Karga, kendisini siirekli 6ven ve bagskalarim
kandirmaktan hoslanan biriydi.

Bir giin ormanin meyve agaclarindan diisen bir elmanin pesine diisen Diiriist Fare ile Hileci Karga
karsilastilar. Elmanin kime ait oldugu konusunda anlagmazlik yasadilar.

Diiriist Fare, "Bu elma kesinlikle bana ait. Ciinkii benim burada yasamim boyunca diistiigli yerde
duran ilk elmam," dedi.

Hileci Karga ise hemen karsi ¢ikti, "Hayir, hayir! Bu elma bana ait. Ciinkii benim kanatlarimin
altindan diiserken gordiim. O yiizden benimdir."

Diger orman hayvanlar olay1 izliyordu. Diirlist Fare, ¢6ziim olarak ormanin yaghh Baykus'undan
yardim istedi. Baykus, iki tarafi dinledikten sonra adil bir karar vermek iizere diisiind.

Baykus, "Burada duran elmanin sahibi Diiriist Fare'dir. Ciinkii diiriistliik ve emek, her zaman 6ne
¢ikar. Hileci Karga, kendi ¢ikarlari ugruna yalan sdylemek yerine diiriist olmaliydi,” dedi.

Diiriist Fare mutlu bir sekilde elmasii aldi, Hileci Karga ise utang i¢inde oradan ayrildi. Bu olay
ormanda halk arasinda konusulan bir hikaye haline geldi. Herkes, diiriistliigiin ve emegin her zaman
odiillendirildigini 6grendi.

Kaoyiin Cesur Tavugu

Bir zamanlar, bir kéyde sakin ve huzurlu bir hayat siiren tavuklar yasarmis. Bu tavuklardan biri, adi

Cesur Tavuk olan bir beyaz tavuktur. Cesur Tavuk, diger tavuklardan farkliydi; macera ve kesif
arzusuyla dolup tasan bir tavuktu.
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Bir giin koylerine yakin bir ormanin kesfi sirasinda, Cesur Tavuk, ormanda bulunan biiyiik bir meyve
agacinin altinda renkli taslar gordii. Diger tavuklara haber verdiginde, onlar da merakla oraya geldiler.
Ancak tavuklar, taglar1 sadece giizel renkleri i¢in toplamak istediler.

Cesur Tavuk, diger tavuklara uyarmadan once diisiindii: "Bu renkli taglar bize giizellik katacak, ama
ayn1 zamanda ormanin giizelliklerini de yok edebilir. Belki de bu taglar ormanin dengesini bozar."

Ancak diger tavuklar, giizellikleri diigiindiikleri igin Cesur Tavuk'u dinlemediler. Renkli taglar
toplamaya basladilar ve kisa siirede ormanin altindaki renkli taglarla kaplandi.

Birkag¢ giin sonra, ormanda yasayan diger hayvanlar, ormanin dengesinin bozuldugunu fark ettiler. Su
kaynaklar1 kurumus, agaclar solmus ve kus sesleri kesilmisti. Ormanin giizellikleri yok olmustu.

Cesur Tavuk, diger tavuklara doniip, "Glizellikleri diigiiniirken, aslinda doganin giizelliklerini yok
ettik. Her seyin bir dengesi vardir ve dogay1 korumak da 6nemlidir," dedi.

Diger tavuklar, Cesur Tavuk'un s6zlerini dinleyerek renkli taglart ormanda biraktilar. Birlikte ormanin
eski haline getirilmesine yardim ettiler. Cesur Tavuk, dostlarina doganin giizelliklerini korumanin ve
sorumluluklarini yerine getirmenin ne kadar 6nemli oldugunu 6gretti.

27



